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Review of the Ed.D., Ph.D. in Educational Administration 

13.0401 
 

Introduction.  The doctoral program in Educational Administration prepares graduate students for leadership roles 

in education across all education levels.  The self-study process incorporated the Illinois State University program 

review requirements with those from the National Council for Accreditation of Teacher Education (NCATE) and the 

Illinois State Board of Education.   

 

Overview of academic unit.  The Department of Educational Administration and Foundations (EAF) within the 

College of Education offers graduate programs for educational leaders in both P-12 administration and higher 

education administration.  Illinois State University graduate programs have received national recognition from U.S. 

News and World Report rankings over the last few years.  The department is a member of the University Council for 

Educational Administration, a consortium of research/doctoral granting institutions committed to “advancing the 

preparation and practice of educational leaders for the benefit of schools and children.”   

 

Overview of degree program.  The program offers both a Ph.D. and Ed.D. in Educational Administration.  For 

both options students select either a higher education concentration or a P-12 administration concentration.  Both 

degrees require 60 hours of coursework and 15 dissertation hours. Key differences between the programs relate to 

courses taken and student goals.     

 

Curriculum of the Ed.D., Ph.D. in Educational Administration.  The intent of the Ph.D. is to prepare individuals 

to conduct research, while the Ed.D. focuses on scholar-practitioners.  The majority of higher education students 

elect the Ph.D. option, while the majority of P-12 administration students elect the Ed.D. option.  The majority of 

students complete the programs within the eight-year time limit; however, some hurdles exist at the doctoral exam, 

proposal, and dissertation stages. The program has been working to identify and address these hurdles through 

advisement and curricular changes.   

 

Faculty of the degree program.  EAF program faculty members are skilled teachers, active scholars, and active 

contributors to the University and profession through their service.  While not all faculty members need to be former 

administrators, the department must have sufficient faculty members who possess these qualifications.  The 

discipline expects faculty who teach P-12 administrators to maintain ties with practitioners in the field.  The 

hallmark of quality for an educational administration program is the ability to blend theory, research, and practice.  

The majority of faculty members serve on at least one dissertation committee.  Faculty members regularly publish, 

present at national conferences, obtain research grants, and edit journals or serve on editorial boards.   

 

Program goals and quality measures.  The major goal of the department is to offer quality doctoral programs for 

both P-12 and higher education professionals who will be educational leaders. The department wants students and 

faculty to be highly qualified, represent diverse groups, and aspire to meet the goals of the College of Education 

framework, “Realizing the Democratic Ideal.” These goals integrate with the university goal of providing well-

respected, rigorous graduate programs that produce alumni who will serve Illinois and be loyal graduates and 

promoters of the program.  

 

Changes in level of student demand.  The overall demand for the doctoral program has remained steady since the 

last review.  Enrollment has ranged from 135 to 167 for the last 10 years with a slightly higher proportion of 

students on campus than off campus.  Approximately 10 full-time students are enrolled each year, and most of these 

are graduate assistants in units across campus.  The vast majority (93 percent) are part-time students who work full-

time.  This is common for educational administration and leadership doctoral programs that require applicants to 

have prior teaching or administrative experience.  Location of off-campus demand is ever shifting.  In some areas of 

the state, demand has been too small to financially support cohorts there.  To address this issue while continuing to 

support its statewide mission, the program has organized cohorts whose members take classes online during the 

week and travel to campus several times each semester for weekend classes.  In addition, off campus cohorts have 

been arranged through cooperative agreements with other Illinois universities.  New online tools and technologies 

have enabled the program to introduce these new approaches to program delivery.   
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Major changes in the program’s discipline, student demand, societal need, institutional context.  The program 

has responded to changes in the following ways. 

 

 The department has moved from passive admissions practices to developing on- and off-campus programs that 

require proactive recruitment of students, redesign of program delivery, increased cooperation and partnerships, 

and thoughtful selection of course sequence and content.  

 Department faculty members have updated the curriculum to reflect changes in the field and student needs. 

 The department has increased its use of instructional technology to better serve part-time adult learners who live 

at a distance from campus or who enroll in online or blended classes. 

 With the increased diversity in faculty and student members of EAF, the department is more aware that it must 

address educational inequity issues, provide all members with training to enhance cultural competency, and 

reach out to external partners. 

 Due to increased accountability from accrediting bodies, the department has been more focused on developing 

assessments to measure outcomes.  

 

The actions above are ongoing. The department learns from past practices and fine-tunes the support structures, 

practices, and policies to better serve its students. Because instructional technology support is crucial to success of 

the program, the department has redirected permanent funds to support a technology position rather than rely on 

variance funds. The department has made progress in recruitment and retention of diverse faculty and students and 

has met increased accreditation demands. 

 

Summary of the program’s student learning assessment plan.  The assessment plan for the P-12 concentration is 

based on current NCATE standards and provides detailed assessment of the program’s major goals.  The department 

also focuses on assuring that the required accreditation processes align over time as individual faculty modify and 

update their courses.  The higher education program has examined and updated courses and modified delivery 

formats but has maintained the current assessment plan.  The department’s major challenge is to assure that all 

faculty members have an opportunity to participate in the assessment process and use it for program renewal.  

Doctoral program changes relate to support processes, program delivery formats, and research tools.  

 

Accreditation from affiliated agency.  In February 2012 the EAF department received a positive review from the 

Educational Leadership Constituent Council, the specialized professional association affiliated with NCATE.  

The P-12 concentration of the doctoral program has met all standards with no conditions, so the program has 

received National Recognition.  The NCATE site visit is scheduled for spring 2012.  The higher education 

concentration is not governed by any accrediting body.  

 

In 2010 the Higher Learning Commission positively reviewed off-campus programs offered by the University, 

including the EAF doctoral program.  Over the last eight years the program has offered classes at four off-campus 

sites.  The program has met quality indicators related to adequacy of the sites, instruction, advisement, feedback 

mechanisms, and completion rates.  The program has moved to reducing the number of off-campus sites but adding 

on-campus cohorts. 

 

Description of actions taken since the last review including instructional resources and practices and 

curricular changes.  The department has acted on three related recommendations from the 2003 program review.  It 

updated the curriculum, developed a proactive recruitment plan, and established a P-12 advisory board (but needs to 

establish the higher education counterpart).  The program has developed a strong assessment plan, but in the future it 

will involve faculty more actively and focus the process to be more beneficial for program growth rather than just 

accountability.  The recommendation to clarify differences between the P-12 and higher education concentrations 

will be addressed as the program participates in the Carnegie Project on the Education Doctorate (CPED).   
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The program’s major findings and recommendations and actions taken as a result of this review.   

Major findings of and recommendations for the program are as follows. 

 

 The program offers a robust doctoral program for a diverse student body of P-12 and higher education 

professionals, the vast majority of whom work full-time and live at a distance from campus. The department 

faculty, by leveraging their participation in CPED, can determine what changes/improvements should be made 

to assure future quality and relevance in the following areas: targeted student populations, program delivery, 

course sequences, content, program requirements, hours, time to degree, Ed. D. and Ph.D. distinctions, and P-12 

and higher education differences. 

 Graduate faculty and doctoral students in the department are diverse. The opportunity for improvement relates 

to going beyond hiring/admitting and retaining individuals from diverse backgrounds. The department faculty 

may focus on imbedding themes of social justice, diversity, and cultural competency of educational leaders into 

the curriculum, processes, and procedures. 

 The department has a reputation for quality as demonstrated by successful internal, state, and national 

accreditation reviews. However, the next step for the program is to move from compliance and accountability to 

using assessment to support program improvement and growth. This requires involving more faculty and 

streamlining different assessment practices into a coherent system that can serve multiple purposes. 

 Overall, the department has had adequate resources to achieve its mission. Some areas for improvement relate 

to increasing the number of graduate assistants, using the general revenue rollover procedure newly established 

by the Office of the Provost to support large technology-related purchases, and finding alternative resources to 

support research and professional development actions that are part of the department’s five-year goals.  

Review outcome.  The Academic Planning Committee, as a result of this review process, finds the Ed.D., Ph.D. in 

Educational Administration to be in Good Standing.  Committee members commend the program for its successful 

efforts to improve doctoral students’ time-to-degree through course offering accommodations for part-time students 

and through advisement and curricular changes.  The committee also notes the program’s quality assessment plan 

and how outcome measures are used to inform curricular improvements.  Program faculty has established 

noteworthy participation with the Center for Teaching, Learning, and Technology on campus. 

 

Recommendations.  The Academic Planning Committee makes the following recommendations to be addressed 

within the next regularly scheduled review cycle.   

 

 Look nationally to identify peer and benchmark programs to which the Illinois State University doctoral 

program can aspire.  Once these programs have been identified, compare the Ed. D. and Ph.D. programs in 

Educational Administration with these aspirational programs and draw connections to measures of program 

quality. 

 Continue efforts to establish a higher education advisory board similar to the P-12 advisory board.  
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Comparative Data, Ed.D. and Ph.D. in Educational Administration 

          Enrollment, Fall Census Day 

          University 2002 2003 2004 2005 2006 2007 2008 2009 2010 

Chicago State University 

   

14 32 39 58 71 86 

Illinois State University 140 150 146 154 149 151 148 150 135 

Northern Illinois University 101 87 81 71 72 70 82 109 99 

S I U - Carbondale 105 111 104 94 82 82 66 62 66 

U of I - Urbana/Champaign 69 109 93 70 75 108 91 93 96 

          Degrees by Fiscal Year 

          University 2003 2004 2005 2006 2007 2008 2009 2010 2011 

Chicago State University 

      

2 1 4 

Illinois State University 28 12 9 19 12 16 14 20 8 

Northern Illinois University 18 22 15 8 10 11 8 7 4 

S I U - Carbondale 5 6 11 8 9 12 3 5 3 

U of I - Urbana/Champaign 10 6 10 15 8 8 12 6 10 

          Discipline Costs per Credit Hour by Fiscal Year 

          University 2003 2004 2005 2006 2007 2008 2009 2010 2011 

Chicago State University 

   

214 327 310 501 529 

 Illinois State University 597 478 579 884 883 783 834 900 

 Northern Illinois University 408 480 397 425 444 458 286 476 

 S I U - Carbondale 410 404 425 516 491 541 523 555 

 U of I - Urbana/Champaign 595 506 714 795 997 631 580 485 

 

          Credit Hours per Staff Year by Fiscal Year 

          University 2003 2004 2005 2006 2007 2008 2009 2010 2011 

Chicago State University 

   

133 363 438 962 316 

 Illinois State University 251 276 231 180 178 215 231 204 

 Northern Illinois University 363 319 322 348 333 412 726 547 

 S I U - Carbondale 343 379 316 252 289 270 286 284 

 U of I - Urbana/Champaign 304 360 216 215 211 237 246 272 

  

  


